


Instructional groups are varied
appropriately, with some
opportunity for student choice.

1B. Indicators:
❏ Plans and practice reflect effective teaching approaches/practices in the disc@









The candidate’s instructional
time is lost through inefficient
classroom routines and
procedures; little evidence that
students know or follow
established routines for
transitions, or instructional
groups.

The candidate‘s instructional
time is minimized due to
inconsistent classroom routines
and procedures when dealing
with instructional groups or
transitions.

The candidate challenges
student thinking, inviting
students to make their thinking
visible.

-- AND --
The candidate’s pacing of the
learning tasks provides
students the time needed to
become actively engaged in
the lesson.

The candidate’s ma� ac D--

a�瀀



The classroom environment is
unsafe.

-- OR --
The candidate fails to use
physical resources or
technology when appropriate.

The classroom is safe, and
essential learning is accessible
to most students.

-- OR --
The candidate’s use of physical
resources, including
technology when appropriate,
is moderately effective.

The classroom is safe, and
learning is accessible to all
students; the candidate ensures
that the physical arrangement
is appropriate to the learning
activities.

-- AND --
The candidate makes effective
use of physical resources,
including technology when
appropriate.

The classroom is safe and
learning accessible to
individual students’ diversity
to include race, color, religion,
sex, national origin or
disability.

-- AND --
The candidate and students
make effective use of physical
resources, including
technology when appropriate
and adjusts the physical
environment to accommodate
the needs of all students.

2E. Indicators:
❏ Pleasant inviting atmosphere
❏ Safe environment
❏ Accessibility for all students
❏ Furniture/equipment suitable for the learning activities
❏ Effective use of physical resources, to include technology, by both candidate and students

Domain 3: Instruction

3A. Communicating With Students

Ineffective Level 1 Needs Development Level 2 Proficient Level 3 Novice Level 4

The candidate does not
communicate the purpose of
the lesson clearly; and the
directions and procedures are
confusing.

-- OR --
The candidate’s explanation of
the content contains major
errors

-- OR --
The candidate’s
communications include errors
of vocabulary or incorrect use
of academic language.

The candidate’s at�
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3A. Indicators:
❏ Clarity of lesson purpose
❏ Clear directions and procedures specific to the lesson activities
❏ Absence of content errors and clear explanations of concepts and strategies
❏ Correct and imaginative use of language

3B. Using Questioning and Discussion Techniques

Ineffective Level 1 Needs Development Level 2 Proficient Level 3 Novice Level 4

The candidate’s questions are
of low cognitive challenge,
with yes/no or single correct
responses, and are asked in
rapid succession.

-- OR --
The candidate accepts all
contributions without asking
students to explain their
reasoning.

The candidate’s questions lead
students through a single path
of inquiry, with answers
seemingly determined in
advance.

-- OR --
The candidate attempts to ask
some questions designed to
engage students in thinking,
but only a few students are
involved.

While the candidate may use
some low-level questions,
he/she poses questions
designed to promote student
thinking and understanding.

-- AND --
The candidate creates a
genuine discussion among
students, providing adequate
time for students to respond
and stepping aside when doing
so is appropriate to ensure that
most students are heard.

The candidate uses a variety or
series of questions or prompts
to challenge students
cognitively, advance high-level
thinking and discourse, and
promote metacognition.

-- AND --
The candidate creates a
learning environment in which
students formulate many
questions, initiate topics,
challenge one another’s
thinking, and make unsolicited
contributions.

3B. Indicators:
❏ Questions of high cognitive challenge by both candidates and students
❏ Effective use of the students’ responses and ideas
❏ High levels of student participation in discussion
❏ Students take an active role in discussion (e.g., lead)
❏ Asks questions at a variety of levels to engage learners

3C. Engaging Students in Learning

Ineffective Level 1 Needs Development Level 2 Proficient Level 3 Novice Level 4

The candidate does not invite
or provide opportunities for
students to share their thinking.

-- OR --
The candidate’s pacing of the
learning tasks has no clearly
defined structure, or the pace
of the learning tasks are too
slow or rushed for students to
become engaged.

The candidate allows little
opportunity for students to
explain their thinking,
allowing most students to be
passive or merely compliant.

-- OR --
The candidate’s pacing of the
learning tasks are
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3E. Indicators:
❏ Incorporation of students’ interest and daily events into a lesson
❏ Candidate adjusting instruction in response to evidence of student understanding (or lack of it)
❏ Candidate seizing on a teachable moment
❏ Possible phrases: “That’s not working, let’s try it another way”; “Stop here’s another way to try it”;
❏ Incorporates school events or upcoming events in the school (e.g., championship game, school play, or scholar bowl)

3F. Reflecting on Teaching

Ineffective Level 1 Needs Development Level 2 Proficient Level 3 Novice Level 4

The candidate does not know
whether the lesson was
effective or achieved its
instructional outcomes.

-- OR --
The candidate profoundly
misjudges the success of a
lesson.

-- OR --
The candidate has no
suggestions for how a lesson
could be improved.

The candidate has a generally
accurate impression of the
lesson’s effectiveness and the
extent to which instructional
outcomes were met.

-- OR --
The candidate makes general
suggestions about how a lesson
could be improved, which may
or may not be related to
students’ learning.

The candidate makes an
accurate reflective assessment
of the lesson’s effectiveness
and the extent to which it
achieved its instructional
outcomes and can cite general
references to support the
judgment.

-- AND --
The candidate makes a few
specific suggestions of what
could be tried another time the
lesson is taught based on
assessment of students’
learning.

The candidate makes a
thoughtful and accurate
assessment of the lesson’s
effectiveness and the extent to
which it achieved its
instructional outcomes, citing
many specific examples from
the lesson.

-- AND --
The candidate offers specific
alternative actions based on
assessment of individual
student’s and small groups of
students’ learning to inform
and develop future
instructional decisions.

3F. Indicators:
❏ Accurate assessment of the lesson and provides specific examples
❏ Indicates ways to make adjustments in the future
❏ Connects wishes (things to change) and positives (things that went well)
❏ Uses feedback from instructors, cooperating candidates, peers, and students to improve practice.


